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[bookmark: _Toc210769394]Executive Summary

[bookmark: _heading=h.ta0e7gubdg1]This report summarizes the findings of an assessment of Stony Brook University’s general education curriculum, the Stony Brook Curriculum (SBC). The assessment adopted a mixed-methods approach that combined direct measures of student learning with qualitative feedback from faculty and students through surveys, interviews, and focus groups. This design enabled a comprehensive understanding of student performance alongside the experiences of both faculty and students engaged in general education courses. Five SBC categories consisting of 13 learning outcomes were assessed across 93 SBC course sections, through conversations with 76 faculty members. Results are reported at the SBC category level, with detailed SLO-level analyses provided in the appendix; performance patterns across individual SLOs showed minimal variation.
Major findings include: 
· In all assessed outcomes, faculty rated at least 78% of students at an Acceptable level or better
· Faculty ratings indicated that 86% of students were at an Acceptable level or better in 2 of the 5 areas assessed
· Faculty ratings indicate that student performance was strongest in SPK, while QPS results were lower overall; QPS findings should be interpreted in light of its substantially larger student sample
· Indirect assessment engaged 52 participants across students and faculty utilizing focus groups, interviews, and a survey
· Students who enter with a clearly defined major may initially perceive general education courses as less directly relevant, while students who are undecided or change majors often value general education as an opportunity for academic exploration and discovery.
· Approximately 39% of the faculty respondents noted that they planned to make a change or improvement to their SBC course as a result of their participation in the assessment.

In focus groups, based on self-assessed exit tickets, students described meaningful gains in analytical thinking, communication, creative problem solving, and attention to detail. They emphasized that courses were most engaging and valuable when instructors clearly connected general education skills to real-world applications.

Across both faculty and student perspectives, several themes emerged as consistent recommendations for improvement. These include clarifying the purpose and outcomes of SBC categories, expanding in-person and hybrid course offerings, integrating project-based and interdisciplinary learning opportunities, and providing structured support such as templates, scaffolding, and evenly distributed assignments across the semester. 

Based on these findings, recommendations include strengthening communication around the purpose and value of general education, increasing opportunities for intentional exploration, and continuing to collect student and faculty feedback to assist decision-making.



[bookmark: _Toc210769396]Purpose and Background
[bookmark: _Toc210769397]Stony Brook University's General Education Assessment was jointly conducted by the Office of Educational Effectiveness (OEE) in consultation with the Assessment Council and General Education Advisory Committee across the 2024-2025 academic year. The assessment examined student progress toward general education (Gen Ed) student learning outcomes. It included an assessment of the curriculum, teaching strategies, and learning outcomes across Stony Brook Curriculum disciplines, with data collected from faculty discussions between February 10 and April 23, 2025. Building on an analysis conducted in Spring 2023, the assessment timeline was revised in response to faculty feedback calling for earlier data collection in the semester and the use of Fall 2024 data. Additionally, council and committee recommendations informed qualitative data collection through student and faculty focus groups conducted between late April and mid-June 2025. 
Methodology
Following the enrollment census in Fall 2024, OEE identified 401 courses across five targeted categories (SBS, QPS, ESI, SPK, HFA+). After applying consistent exclusion criteria (e.g., small enrollments, cross-certified designations, tutorials, or upper-division courses except in the case of HFA+ given the nature of the category), 188 courses were eligible. From these, 107 were sampled, with all ESI and SPK courses included and approximately half of SBS, QPS, and HFA+ courses selected. Final adjustments for instructor availability and suitability yielded 95 course sections. Results are reported at the SBC category level, with detailed SLO-level analyses provided in the appendix; performance patterns across individual SLOs showed minimal variation.

Throughout Fall 2024, OEE communicated regularly with faculty and coordinated focus groups with students to capture qualitative insights into the SBC experience. In Spring 2025, OEE facilitated guided conversations with faculty through virtual and in-person sessions. These 45-minute consultations explored assessment methods, reviewed syllabi, aligned course and SBC outcomes, and categorized student performance into three rubric categories: Developing, Acceptable, and Exemplary. This combined faculty and student input provided a comprehensive view of how the SBC supports learning outcomes across multiple categories.
Faculty were asked to think about a typical college-educated person who is not a major in this subject or general area:
Think about a typical college-educated person who is not a major in this subject or general area.
· How many of your students would you say are Developing?
· How many of your students would you say are Acceptable?
· How many of your students would you say are Exemplary?
Participating faculty reported student performance counts across categories and discussed assessment methods aligned with student learning outcomes. Chart 1 is a visualization of the full distribution of the methods mentioned during the guided conversations. The top three assessment methods were final exams, presentations, and written assignments.








Additionally, faculty were asked to describe actions implemented to improve student performance in areas where faculty saw room for growth. Although several actions were offered, faculty actions generally encompassed the following:
	Accessible support
	Revise/Resubmit opportunities
	Mix of low/high stakes assessments

	Timely, detailed feedback
	Peer collaboration
	Use of models/exemplars


Assessment consultants entered data provided by faculty into a customized content management system developed by OEE. After the conversation, faculty received a personalized summary report outlining outcome assessed, methods used, actions taken to assist students, and results of student performance. This process also included faculty and student focus groups to gain deeper insight and student survey responses to reflect perceptions of the general education curriculum. A random sample of students enrolled in assessed courses were invited via Qualtrics email to participate in focus groups. Qualitative data was collected through semi-structured interviews facilitated by OEE staff. Depending on the SBC category and student turnout, data collection included in-person focus groups, zoom interviews, and due to low participation among graduating seniors, there was a pivot to a short survey. In addition, faculty whose courses were included in the assessment were invited to participate in separate focus groups to provide instructional perspectives.
[bookmark: _Toc210769398]SBC: Findings/Analysis
Data from the assessment covered 5 Stony Brook Curriculum (SBC) categories, including 13 learning outcomes, 93-course sections, 16,551 students, which may include duplication,  and insights from 75 faculty members. An examination of samples within each SBC category yielded an estimated average margin of error of 2.6%, based on a 95% confidence level and maximum comparison variance (see Appendix A for a detailed analysis). Each SBC category had more than one department or course section represented in the data. The SBC with the most departments assessed, was HFA+: Humanities and Fine Arts (see Table 1). For a full breakdown, view Appendix B. 
Table 1. Departments Represented in HFA+ Courses
	SBC
	Program
	Count

	HFA+
	Asian & Asian American Studies
	3

	
	Africana Studies
	1

	
	Art History
	3

	
	Cinema & Cultural Studies
	1

	
	Chinese
	1

	
	Creative Writing & Lit
	10

	
	English
	5

	
	Italian Lit
	1

	
	Korean
	1

	
	Music
	2

	
	Philosophy
	3

	
	Spanish
	1

	
	Writing
	1

	
	Women Studies
	1


Chart 2 groups students collectively, distributing performance into three performance categories where in total 82% (n=13,663) of duplicated students demonstrated "Acceptable" or "Exemplary" performance.










The table below represents student performance within the five SBC categories assessed. While SPK and HFA+ emerged as the strongest-performing categories, results from the lower-performing categories, SBS and QPS, show that a substantial majority of students (78%) met or exceeded the Acceptable performance level. Faculty members note that students are building foundational skills needed to demonstrate mastery of the learning outcomes. Additionally, faculty often report that students in these categories exhibit some difficulty in synthesizing sourced information to draw comprehensive conclusions in their written arguments. Faculty indicated they have implemented various actions to help students improve their performance, including working one-on-one with students, scaffolding projects, using low-stakes assessment methods, providing prompt and continuous feedback, implementing peer-review assignments, and offering extra credit to students who work with tutors in either the Writing Center or various science and math centers. Appendix C contains a table with detailed performance data for student learning outcomes.
	SBC
	N Sample
	N Course
	N Faculty
	% Acceptable >

	% Developing
	% Acceptable
	% Exemplary

	ESI 
	2,817
	11
	10
	86.2%
	13.8%
	61.5%
	24.7%

	HFA+ 
	1,005
	34
	32
	86.7%
	13.3%
	42.3%
	44.4%

	QPS 
	7,897
	18
	13
	78.3%
	21.7%
	32.7%
	45.6%

	SBS 
	2,993
	14
	12
	81.8%
	18.2%
	34.2%
	47.5%

	SPK 
	1,839
	16
	8
	94.2%
	5.8%
	24.2%
	70.0%


Chart 3 demonstrates the distribution of students by SBC area. The largest SBC category, QPS: Quantitative Problem Solving, assessed almost eight thousand duplicated students, which may include duplication.











Throughout the guided conversations, faculty practices revealed in-depth insights into how to enhance student learning. These encompassed transparency in grading criteria, continuous feedback, reviewing content during class, varying assessment methods, and fostering peer-led feedback and collaborative learning. 
[bookmark: _Toc210769399]Assessing the Assessment
To assess the effectiveness of the Spring 2025 General Education Assessment, the OEE distributed an anonymous feedback survey to all faculty who participated in the guided assessment conversations in May 2025. Feedback from the survey (n=23; response rate of 37%) revealed evolving perceptions of the assessment initiative's value. Prior to the guided conversations, 52% (n=12) of participants were neutral about engaging; afterwards (n=17) expressed positive or extremely positive views, indicating a shift in perception. This change appears closely tied to the supportive interaction with the Assessment Consultants, which helped participants feel more connected in the process. One participant noted, “The review provided useful clarifications.”

In Chart 4, 82% of the respondents felt this initiative was “easy” or “extremely easy” after reflecting on their session.


[bookmark: _heading=h.mkecsu373oa4]


[bookmark: _heading=h.t0831x28gkev]



[bookmark: _heading=h.c2djumxonro5]

[bookmark: _Toc210768384][bookmark: _Toc210769400]In Chart 5, although responses varied, more than have of the participants found value in this assessment process.

[bookmark: _heading=h.6d11m67oo2z0][bookmark: _heading=h.g5kyrsgj275x]


Approximately 39% (n=9) of faculty respondents noted that they planned to make a change or improvement to their SBC course as a result of their participation in the general education assessment initiative. For example, one person planned to “simplify some requirements” while another said, “I’m always looking for ways to improve student understanding…the conversation gave me some insight on what might be effective.”
[bookmark: _Toc210769401]Focus Groups Analysis Summary
[bookmark: _Hlk218842476]Observed feedback from student and faculty focus groups conducted across five Stony Brook Curriculum (SBC) categories during Spring 2025 highlights both the strengths of the general education program and opportunities for continued refinement. Given the small number of participants, findings from this focus group are intended to provide exploratory, contextual insight and not generalized beyond this summary. Across all categories, participants emphasized that SBC courses cultivate transferable skills such as critical thinking, communication, and problem solving while also calling for clearer alignment between learning outcomes, instructional design, and real-world relevance. In Humanities and Fine Arts (HFA+), participants described these courses as creative and engaging spaces that encourage self-expression, reflection, and connection to heritage. While students valued opportunities to explore identity and societal issues, some expressed uncertainty about how these experiences connect to their majors or career goals. Many also felt that online delivery limited interaction and instructor presence. Increasing course interactivity and clarifying the SBC category purpose were identified as keyways to enhance student engagement. Focus group participants were asked to complete exit tickets to self-assess how well they rate their student performance in relation to the category learning outcomes on a scale from Undeveloped to Exemplary. Based on (n=6), half of the responses fell within the “Developing” category, indicating that students are in the process of strengthening their ability to apply skills from versatility courses in more advanced contexts. Higher ratings (“Acceptable” or “Exemplary”) accounted for 37.5% of responses, while 12.5% rated their ability as “Undeveloped.” These results suggest that while some students feel confident in their ability to apply and deepen skills gained from Versatility courses, many are still developing this competency.
Feedback from Quantitative Problem Solving (QPS) highlighted significant gains in analytical reasoning, precision, and confidence. Students credited scaffolded assignments and real-world applications for supporting their learning. However, the rigor and pace presented challenges, particularly for non-STEM majors who sometimes questioned the category’s relevance to their fields. Participants suggested expanding contextual examples and offering alternative pathways to make quantitative learning more accessible and meaningful across disciplines. Focus group participants were asked to complete exit tickets to self-assess how well they rate their student performance in relation to the category learning outcomes on a scale from Undeveloped to Exemplary. Based on (n=9), most participants (66.7%) rated their ability as Acceptable. The absence of lower-level ratings suggests that all respondents self-report at least a functional level of competency in this area.
In the Social and Behavioral Sciences (SBS) category, students reported that courses deepened their understanding of human behavior, social structures, and current events. They valued inclusive, discussion-based learning environments that fostered empathy, resilience, and media literacy. However, some noted overlap among courses and variation in online quality. Focus group participants were asked to complete exit tickets to self-assess how well they rate their student performance in relation to the category learning outcomes on a scale from Undeveloped to Exemplary. Based on (n=10), self-ratings suggest stronger confidence in conceptual knowledge than in methodological understanding. Half of the participants (50.0%) rated their ability to describe major concepts and theories in at least one social science discipline as “Acceptable.” In contrast, 60.0% rated their ability to describe the methods social scientists use to explore social phenomena as “Developing,” indicating that most students perceive themselves as still building proficiency in social science research methods.
The Speak Effectively before an Audience (SPK) category was viewed as highly applicable to both academic and professional settings. Students appreciated activities such as mock interviews and impromptu speeches for developing confidence and presentation skills. Yet, online instruction was seen as limiting practice in nonverbal communication and peer evaluation. Expanding in person opportunities and providing iterative feedback were suggested to improve learning outcomes. Focus group participants were asked to complete exit tickets to self-assess how well they rate their student performance in relation to the category learning outcomes on a scale from Undeveloped to Exemplary. Based on (n=1), the participant rated their ability as Exemplary across learning outcomes.
Students in Evaluate and Synthesize Information (ESI) viewed these courses as especially practical and essential for developing research, analysis, and writing skills. Participants valued autonomy and faculty support but described workloads as heavy and collaboration opportunities as limited. Students recommended clearer structure, increased peer engagement, and extended research projects to strengthen learning while balancing demands. Focus group participants were asked to complete exit tickets to self-assess how well they rate their student performance in relation to the category learning outcomes on a scale from Undeveloped to Exemplary. Based on (n=7), students generally rated themselves more positively in evaluating and ethically using information than in locating it. While 57.2% reported “Acceptable” or “Exemplary” ability in locating information, a notable 42.9% indicated lower confidence in this area. In contrast, 85.7% rated themselves “Acceptable” or “Exemplary” in both evaluating information for authority, validity, and bias and in understanding the ethical dimensions of information use, with only 14.3% reporting lower levels in each of these areas.
Faculty focus group feedback echoed many student perspectives. Faculty emphasized that the SBC effectively builds foundational and transferable competencies while offering a low stakes environment for intellectual exploration. They advocated for reinforcing students’ preparation in reading, writing, and analytical reasoning and for integrating more practical skills such as financial literacy, media evaluation, and applied problem solving to ensure the curriculum remains relevant, inclusive, and responsive to evolving student and societal needs. To review the focus group questions asked view Appendices. 
[bookmark: _Toc210769403]Limitations
[bookmark: _Toc210768388][bookmark: _Toc210769404]The general education assessment was successful overall, and focus groups added valuable insight to the mixed methods approach. However, two key limitations emerged. Participation in student and faculty focus groups were low, narrowing the range of perspectives and limiting generalizability. Additionally, although many faculty engaged in guided conversations, few completed the OEE feedback survey, reducing the ability to fully assess the initiative’s impact on teaching and learning practices.
[bookmark: _Toc210769405]Recommendations
· Strengthen communication with students about the purpose and value of the SBC program to help them make clearer connections between general education and career readiness.
· Ensure SBC learning outcomes are clearly identified within course syllabi, emphasizing how each connects to students’ academic, professional, and personal growth.
· Review course descriptions to confirm alignment with their designated SBC category.
· Maintain and expand the integration of relevant, real-world examples, guided practice, and varied instructional approaches to better support diverse learning styles and enhance engagement.
· Strengthen communication around the purpose and value of general education.
·  Continue to promote meaningful faculty engagement in assessment
· Increase faculty collaboration through workshops or guided discussions that share effective strategies for embedding and assessing SBC outcomes.
· Consult with the Assessment Council and General Advisory Committee to identify strategies for improving faculty response rates in assessment survey


[bookmark: _Toc210769407]Appendix A: SBC General Assessment Initiative Margin of Error
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Note: Margins of error reflect statistical uncertainty based on total enrollment and assessment participation, with smaller values indicating greater confidence that results represent all enrolled students.

[bookmark: _Toc210769408]Appendix B: Number of Departments/Course Sections Represented per SBC Category
	SBC
	Program
	Count

	ESI
	Asian & Asian American Studies
	1

	
	Library
	1

	
	Philosophy
	6

	
	Sociology
	3

	HFA+
	Asian & Asian American Studies
	3

	
	Africana Studies
	1

	
	Art History
	3

	
	Cinema & Cultural Studies
	1

	
	Chinese
	1

	
	Creative Writing & Literature
	10

	
	English
	5

	
	Italian Literature
	1

	
	Korean
	1

	
	Music
	2

	
	Philosophy
	3

	
	Spanish
	1

	
	Writing
	1

	
	Women’s Studies
	1

	QPS
	Applied Mathematics & Statistics
	8

	
	Human Evolutionary Biology
	1

	
	Mathematics
	7

	
	Philosophy
	1

	
	Political Science
	1

	SBS
	Asian & Asian American Studies
	1

	
	African Studies
	1

	
	Anthropology, Cultural, & Archaeology
	1

	
	Communication
	2

	
	Economics
	2

	
	Geospatial Science
	1

	
	History
	4

	
	Journalism
	1

	SPK
	Astronomy
	1

	
	Communication
	14

	
	Film
	1












[bookmark: _Toc210769409]Appendix C: SBC categories and learning outcomes assessed


	SBC
	N Course
	N Enrollment
	N Sample
	Learning Outcomes
	% Developing
	% Acceptable
	% Exemplary

	ESI
	11
	1,001
	941
	ESI - 1. Locate information effectively using discipline-appropriate tools.
	13.4%
	61.0%
	25.6%

	
	
	
	941
	ESI - 2. Evaluate information with an awareness of authority, validity, and bias.
	14.8%
	61.1%
	24.1%

	
	
	
	935
	ESI - 3. Demonstrate an understanding of the ethical dimensions of information use, creation, and dissemination.
	13.2%
	62.4%
	24.5%

	
	Total
	
	2,817
	
	
	
	

	HFA+
	34
	986
	1,005
	HFA+ - 1. Students must use the skills expected from their Versatility courses to study and practice them in greater depth, with further study applied to the area in which they are certified.
	13.3%
	42.3%
	44.4%

	
	Total
	
	1,005
	
	
	
	

	QPS
	18
	2,434
	2,644
	QPS - 1. Interpret and draw inferences from appropriate mathematical models such as formulas, graphs, tables, or schematics.
	21.1%
	33.0%
	45.9%

	
	
	
	2,649
	QPS - 2. Represent mathematical information symbolically, visually, numerically, or verbally as appropriate.
	22.7%
	32.5%
	44.8%

	
	
	
	2,604
	QPS - 3. Employ appropriate quantitative methods such as arithmetic, algebra, geometry, or statistics to solve problems.
	21.4%
	32.6%
	46.0%

	
	Total
	
	7,897
	
	
	
	

	SBS
	14
	1,695
	1,507
	SBS - 1. Describe major concepts and theories of at least one discipline in the social sciences.
	15.1%
	31.9%
	53.0%

	
	
	
	1,486
	SBS - 2. Describe the methods social scientists use to explore social phenomena.
	21.5%
	36.6%
	41.9%

	
	Total
	
	2,993
	
	
	
	

	SPK
	16
	531
	477
	SPK - 1. Research a topic, develop an oral argument and organize supporting details.
	5.9%
	24.3%
	69.8%

	
	
	
	477
	SPK - 2. Deliver a proficient and substantial oral presentation using appropriate media that engages with an intended audience.
	5.9%
	24.3%
	69.8%

	
	
	
	414
	SPK - 3. Evaluate oral presentations of others for substance, bias, and intended effect.
	5.3%
	23.9%
	70.8%

	
	
	
	471
	SPK - 4. Apply feedback to revise oral communication.
	5.9%
	24.2%
	69.9%

	
	Total
	
	1,839
	
	
	
	





[bookmark: _Toc210769410]Appendix D: Student Focus Group Questions

1) What is one word you would use to describe your overall SBC learning experience?
2) What value, if any, did you find in taking SBC courses?
3) What skills did you gain from your SBC courses?
4) How will you apply those skills after graduation?
5) Which non-major course had the greatest impact on you and why?
6) Why do you think SBC courses are required?
7) Is there a course or skill area you think should be removed from the SBC?
8) How would you describe your growth from entering Stony Brook to now?
9) How would you structure your ideal SBC experience?
10) Is there anything else you'd like to share about the SBC experience?






[bookmark: _Toc210769411][bookmark: _heading=h.km2xwh3fumcu]Appendix E: Faculty Focus Group Questions

1) If students could describe your Gen Ed course in one word, what do you think they would say?
2) What value do you think your course adds to general education at Stony Brook?
3) From your perspective, what skills do students develop through your course?
4) To build on our last question, how can your students take those skills and apply them to other classes or real life situations?
5) What are your overall impressions of Stony Brook’s general education curriculum?
6) Looking at the SBC requirements as a whole, is there a course or skill area you think should be added?
7) Are there any specific categories within the SBCs that you feel could be strengthened or revised? 
8) Before we leave, is there anything else you would like to share about the SBCs?
[bookmark: _Toc210769412]
Appendix F: Exit Ticket Criteria
After each focus group session for the individual SBC categories, participants were asked to reflect on the associated learning outcomes. Participants rated their understanding of each outcome using the following scale:
· Undeveloped: I am not yet able to perform this learning outcome.
· Developing: I can perform this learning outcome somewhat but still need more practice.
· Acceptable: I am comfortable performing this learning outcome and can do so consistently.
· Exemplary: I fully understand and can perform this learning outcome with confidence and skill.



[bookmark: _Toc210769413]Appendix G: Stony Brook Curriculum Student Learning Outcomes
	
	SBC Learning Outcomes

	
	

	Evaluate and Synthesize Information
	ESI - 1. Locate information effectively using discipline-appropriate tools.

	
	ESI - 2. Evaluate information with an awareness of authority, validity, and bias.

	
	ESI - 3. Demonstrate an understanding of the ethical dimensions of information use, creation, and dissemination.

	
	 

	Humanities and Fine Arts
	HFA+ - 1. Students must use the skills expected from their Versatility courses to study and practice them in greater depth, with further study applied to the area in which they are certified.

	
	 

	Quantitative Problem Solving
	QPS - 1. Interpret and draw inferences from appropriate mathematical models such as formulas, graphs, tables, or schematics.

	
	QPS - 2. Represent mathematical information symbolically, visually, numerically, or verbally as appropriate.

	
	QPS - 3. Employ appropriate quantitative methods such as arithmetic, algebra, geometry, or statistics to solve problems.

	
	 

	Social and Behavioral Sciences
	SBS - 1. Describe major concepts and theories of at least one discipline in the social sciences.

	
	SBS - 2. Describe the methods social scientists use to explore social phenomena.

	
	 

	Speak Effectively before an Audience
	SPK - 1.  Research a topic, develop an oral argument and organize supporting details.

	
	SPK - 2. Deliver a proficient and substantial oral presentation using appropriate media that engages with an intended audience.

	
	SPK - 3. Evaluate oral presentations of others for substance, bias, and intended effect.

	
	SPK - 4. Apply feedback to revise oral communication.





Chart 1: Assessment Methods Utilized


Final Exam	Presentation	Written assignment	Homework	Speech	Midterm Exam	Project	Group Project	In class activity	Podcast	Quiz 	Exam	Survey	Debate	Peer Evals	Observation	Portfolio	Discussion board	41	37	35	22	22	13	7	4	4	4	4	3	3	2	2	2	1	1	


Chart 2: The majority of student peformed at an acceptable or higher level 

[CATEGORY NAME], [VALUE]

[CATEGORY NAME], [VALUE]

[CATEGORY NAME], [VALUE]

Acceptable	Developing	Exemplary	0.37	0.17	0.45	
Chart 3: Student Distribution By SBC Category


QPS	SBS	ESI	SPK	HFA+	7897	2993	2817	1839	1005	

Chart4: Faculty Perception-Initiative Participation

[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]

Neutral	Extremely Easy	Easy	0.18	0.5	0.32	
Chart 5: Value of the Assessment Process

[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]
[CATEGORY NAME]
[PERCENTAGE]

Not at all Valuable	Slightly Valuable	Neutral	Very Valuable	Extremely Valuable	0.14000000000000001	0.09	0.23	0.32	0.23	
pg. 1
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